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Learning by Design: a lanqeage For revealing,
a’ﬂﬁi&(ﬂ?&hﬂlﬁ, reﬁeclffzﬁ—-an, 5/7&;—:'/5, &'5&&55;';5
and 45_5{317;@ ‘,ﬁedcggagfca/ practice.
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7 Hhe Zheory and ana’er/yf/ﬁ _pecicgaﬂfej of Ledrm'fg ‘:{y Des ::3/7 Ave been érw'zg and
deve/. c.y.'?;)ﬁ for a Very 4 ong Zime, Z‘a,{':’/ﬁ shape and e\«*’afw'/ﬁ in The a.Jr;f;IB and f/?eahlﬁ':)ﬁ
of’ Kalartzis and Cope.
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Learning by Des ign grew out of the Multiliteracies work and its emphasis on diversity,
mutltimodalidy and ﬁea’c:ggc&/ The Mulid/iteracies ‘pedcggcﬁ;ej are the antecedents of the
Knowledge Processes of Learning by Design.
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The Cerm Multiliteracies refers 2o a perceived
need for pecple o be /iterate in more than
Jjust fwﬁﬁﬁgej the theory of Multi/iteracies
recogmses a’ multiplicity of communications
channels and media’ and an” increasing salience
o r‘_’.ﬁ.r‘tnfﬂrﬂf and ﬁ):ﬂm‘;.ﬁ i -:l':'!.-*’erj;f}/“.
Fedﬂyﬂﬁ;ej based on the theory of
Mee/tilideracies ﬁac:fmmfedﬂe and oork eith
metltiple modes of representation.

Cope, B., Kalartzis, M. & New London Grows. (2000)

Metd?ifiteraries: .-"r:'fe.l'-f:a"_'y ."'Ec:z.l'-f:.r}ﬁ and ?ha n"s.i-:ﬂn o
Secidl futires, Seeth Yarra, Maosniian.
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Multiliteracies

Literacy Learmng and the
Desipn of Soca Fulures

Edited y Blll Copa ang Many Kalenizio

The Multiliteracies framecoork

The Multiliteracies framework has a .5?:‘1-:::;5 focuds on
pedagoqy. Pedagoqy 15 /e frow of Leaclung and feﬂrnffﬁ.
IZ is the combinatlion of processes and practices
e:ﬂ-?,ﬂfc:y‘ed" 4{ Ceachers as they teach and the fe::i‘.rﬂf.fﬁ
relationstip that these processes and practices alf+ord.

IZ is through pedagoqy that The teacter, or the
materials wused by the teacher, é‘.;ri'.lﬁ aboetd fear.r:r'lﬁ and
f‘mm'nﬂ in learners. Pedaqoqy s the process tArough
ewhic h z‘eaaﬁbﬁ and feﬂ".ﬂﬁrﬁ occurs and it s the
intersection at which Leachers and learners reet.

The Meltiliteracies framecwork is5 concerned with
mietltiple facets of fﬂﬂrﬂ}ﬁ: 7 wias d'ejr:ﬂrud' 2o address
learner diversidy and lifeworld differences; it
accommodates and promotes a mix of progressive,
Zraditional and critica/ pedagogies ; it recognses and
caf_’fmmfed'ﬂe.ﬁ meltiple /ideracies; and it promotes
metltiple modes of meaning making — linguistic, visual,
avral, gestural, spatial and Kinaesthetic.

The Multiliteracies framework identifies four types of
pedagoqy’ situated practice; overt instruction) critical
Frarung; and Cranstormed practice. As a means of
addressing learner diversity the framework promotes the
wse by teachers of all Four pedagogical dypes and
metltiple modes of rreaning "ﬂ?@f‘;nﬁ.



The Multiliteracies pedagogies

Situated practice: Th's Fﬂd@ﬂ‘?ﬁy prosmotes immerSion in
acilhentic, rea/-/ife experiences and promotes direct
participation as the primary means of learning. Typically
learners experience £irst-hand, and in embodied ways,
how somelhing looks, sounds, feels, smells or Zastes.
THh'S means the learner directly experiences new ideas
and (s prompled to connec? These new ideas o existing
experientes and to therr fifeworid. Learners are
WETEEET e R encouraged 2o make their own meaning; o collaborate,
engage in a’;ﬁa”ﬂﬂﬁg and learn From and eith t:m‘?e::g&fej
and peers. Practical exercises, group work, field ¢rips,
workshops and excwursions are characteristic of 2Ais

e

Overt instruction: TAIS pedagogy imolves the learner in
feﬂ#&lﬁ concepts and 2he names and/or Mﬂﬂ#}-‘lﬁ& o
Multiliteracies Chings ; how These 2hings Function, Cheir roles and
:}E.a:.". IlqelrleuhlILu ,ﬂdﬂ'ﬁﬁmﬁ a5 J and The Thecries o whch f}?etu’ e refﬁi’f o
: and Mﬂé’ﬂ ,15'95.5;;5.«".5. In a traditional Sefffiﬁ ZAus Ped'ﬁgdﬂl/
Zakes Phe Fornr of the Zedarfer a5 expert ins Z‘rﬁﬂffaﬁ
Students as to the rnames, me&rwg and Feenction of
z‘z‘?fn_q.s. The desks—in-rows classroont, Ceac her-at ~the—
front, textbook, printed-guide and handbook are Ffarnliar
;Pﬂdsgcﬁsdm’ Supports for overt instruction in traditiona/
Settings — in such settings students may learn in
company with others but are wuseally tested individeally.

tditad by Bl Copa and Mary Kz|Enizis




The Multiliteracies ﬁedﬁgc:gfeﬁ (cond):

Critical Framing: This pedagoqy involves learners in
getestioning and Wy&'@ the significances,
conseguences and impacts of whda They are learning
- asking guestions such as' Who are the winners
and losers }?ere?‘ r.'fc-}f?n:: IS5 affected 4/ 2As and
how?' This pedagogy imvolves learners engaging in
dia/. oqite, discussion and debate aboid the Preani ng,
purpose and effec?s of the ideas they are ekﬁfﬂrirﬁ.
WRTEsTETE. i IZ is through use of the critical #raming pedagogy
AR learners develop a deeper wunderstanding of the
phenomenon of study and its conseguences. This
/ﬂ?ﬂdﬁgcﬂf 1S fyﬁfﬁ ed :5;/ ajaf'wﬁ gutes tiohs — c:’efﬁfﬁ
deeper - ?pfﬁﬂ;ﬁfﬁf;iﬁ analysis and reflection, and
engaqing 11 d’-".-:af"'cﬁae , discussion and debate.

Transtormed practice: This pedagoqy imolves learners
Multiliteracies haring opportiunties to demonstrale their
:"w!:];.lr.ﬁai“tdﬁ.df Hﬁﬂﬂﬁfﬂ!ﬁrﬁ and ﬂgﬂfﬂfy what Z'A"ey Hce femma’ -

i both gopropriately and creatively - and receive
getidance, eritical advice and feedback. By designing—in
such cpportunties the learning /s anchored in Zhe
learner's experience - the learning becomes part of
Zheir store of f‘mmfedje and know=-Hoew. THS
pedagogy is Cypified by coacing, mentoring, qetiding
and the provision of aritical feedback by teachers,
peers and expert others.

Edited y Blll Copa ang Many Kalenizio




The most recent book ' Neeo Z.earm‘r:g‘ and ?he
Masters of Edwcation progran in which you are
enrolled are the Conseguence of an ev’afaf:'m-y
process of theorising, practising and researching.

Mary Kalantzis Bill Cope
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In Zf/}e nex? section Z.ew-ng Agy .Eexff{ﬂn 1S Eﬁr’,ﬂf’c:recf and e/ﬂéarﬁifed :
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ﬂ)arf’r‘ﬂﬂ ei? A ieﬂrm'rﬁ A‘;}/ Des ::5‘37
mMeans cﬁefn_g z‘ﬁmgﬁz‘r‘-” 78
reflective and prepared o
eﬁfﬁ!’ ore new Territories.

a desSigner and a researcher:
documenting, ret 7 ec?ing on, anc
S y‘..f Zermaticall v EA;,E?/ ::lrft:ﬁ Zeactu
and / earning.

! --,.rgr:.a’.g:j 7 fﬁvﬁﬂﬂge #q::!"
3 ;';;5 Swuch a &!Hﬁ




Z.ec?rrw'iﬁ éy :De\ﬁ{gn 1S
aboud theory & practice
IZ /s a set of n.:aréﬁ'nﬂ
lenses fz"’?ﬁaﬂ&/‘) which 2o
look da, explore and 2Hink
aboet one ‘-.5 PMJ'&. ffﬂd" e
1S a Set of’ c:l}"ganrlf J'tﬁ 1deas
Chat affect Aow we perceive,
Zalk abocut, wunderstand and
WA we do.
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Z.eﬁ?r;w'iﬁ &y :.Deﬁ{gn,
a professiona/ /wgaage

7T he Knau}f"e-:fﬂe Processes of
iﬁ@*m'l:ﬁ' 4/ :f.ﬁe«:‘»'{gn are the
names S,Ir".r’en Zo e{gﬁf difFerert
pec/@c:ﬂ'e:? - each of these
,!?ecf@c:{?:eﬁ Ahas a Hm'fﬂe
character and focwus and is
dep/ oyed Zo acfieve a Specific
PUrpoSe oF 1/tent.

7 Ae ﬁﬂﬂ'ﬁfﬁ of these
Fed@cg'e.ﬁ‘ alloews ws o ework
ewith, discuss, analysse, plan
and des ::gn z‘ec:t'_"ﬁmg M}}rdﬁ S
deliberate and purposefil,

re. feﬂhﬂ'@ é—' :fej’{ﬂn.

Yaving a shared professional
lanquage means that teachers
can understand each ot her
more clearly. It becomes
easier 2o collaborate and o
create Je-.ff:ﬁns m}:ac:}z alsle 4‘5\2
shared with, and used by

L hers.




0} The Knowledge Processes

A= \
2
(
/3,
,{ WS/ Situated X 7 ransformed
’ erienc /A < .
\V4 practi &;} " o A el 4/’9 /e | practice
aqppropriately
GVerf 4 ”a/ S ! itical
inSTrection Cam%ﬂt“aﬁ 5”3 y ,:3 rﬂﬂff-*ﬁ

In 2Ans d’fﬁﬁfﬁfw 2he links betiween the e{g/}f Knoeol ea’je Processes of i.ew'm'!g .:t/n/
Design and Che earlier pedagogies of Multiliteracies are made explicit.



F

pj\ 7T he Knoa.}/edge Processes
, S o> AN
) &
g T} Y ; :
f‘-{ﬂ, Zhe Frnown f.s:'faﬂ‘:}g learning in what - appropriately ( applying what has beenr
learrners regdy Fnoes) learned in qppropriate Lwa/s )

- ;:J-.gc:zf;f&fy (ﬁ;ﬂﬁfyslﬁ whad has been

Zhe neew ( :'z:-frc:u'ac‘irg Zo, or :'Mﬁfersirfg
learned in credative oSS )

leGrners in, neeo experiences

Calﬂeﬁfﬂaﬁﬁbg
é,/ naa?.-‘;ﬁ ff’eﬁrm}-:ﬂ zhe nares and
meaning of fey concepts) purpose of something)

enth Cheory ( ancfersfwxﬂnﬁ Hhoew these critically fardersz‘ana’frg the
Concepts connect to fﬁeﬂ!}z’) conseguences of Samaz‘ﬁf;g}

Analyysing
_’r* .:'.ﬂ?c."_f :'c:nﬂi."’ .""}.r' ‘:HHG’:EPSZ‘ Wllﬂﬂ E‘}?&

The evolution of the Multi/iteracies }ﬁea’ciﬁcgfej o Zhe Kn-::uufed'ge Processes of
.*f.earnfrﬁ éy _2)&5::3;: represent a SAI#Y doevard practice and a concern Ffor ﬁevﬁ able to
operationalise and enact the /ﬁed'ﬁﬁc:gieﬁ .



Experiencing The knoen/ experiencing the new builds
upon the Cradition of experiential learning dracon either From
Stetdents ‘ varied /ifeworlds or f.}?h::.:’.fjﬁ e eh’ﬁan'm\ﬁ that
recognise Cheir sa@‘ecz‘fw'iy. T# /s based on 2he rec ognition
ZAhat feﬁ#m}ﬁ IS ﬁﬁﬂﬁfy Situated in a 55&'@./ and dﬁffﬁr@"r Sense
and ¢ ot feﬁr‘m})ﬂ St aperdfe et in a r Zore of /ph::-mlmaf
a”er’&/c:}?ﬂi’eﬂf : ﬁmr@""f’y 2AIsS involves a movement From thad
Which 1S frnown to that which iS5 reco.
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The Knoedl ecfge Processes

Cam%ﬁéﬁa/ :'.5';15 A’/ )’.‘:':Eﬂ'?;lg/ concest veal :'.5;15 ewith theory
involves systematic, analytic and conscious understandings,
reguiring the introduction of abstract, explicit, conceptual
fwﬁﬁdjej 2o describe the Hnderfy:'rﬁ strecteres of ﬂfﬂﬂm'ﬂﬁ. Lr
Zerms of the .!.-4/—_?3‘ frantecoork 2AIs reans Conceplua/s :_'.5'.-"/5;
éy ﬁrﬁﬂff:fﬁ, dﬂ!ﬂeﬁfﬁ that ﬁiﬁ.ﬁfrdﬂf, 3&17&!":52/#5&, and ..ffn,mf‘ Zo Fform
ars 1"'_'.1:;.'?1"’ Ihe -::‘;ﬁ.i ed Z /f’eatnfs:ed' =
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The Knoedl ecfge Processes

fffna/y\ﬁfrﬁ Fﬂﬂ:wfy/’ W}/&;”j C,r;ffcaffy ref.::ffrej
Students Yo interpret the Social and cultural context of
é‘namfea’ﬂe. Iz encourages leqrners Zo reflect? on 2heir work
from a variety of anda/\ (Ve ica/ and critical perspectives and Zo
consider and g:'sfesz‘fc:-n Zhe purpose, function and beneficiaries

of Variods cﬂnﬂaﬁfﬁ or 2hecries.
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The Knoedl ecfge Processes

Apphyi

qpprﬂ,pn‘afefy

Ffp}p/y:‘;ﬁ appropriately/ @pﬁ/y:'fg creatively relates to the
Zranster in ‘praﬂff-:"_’,e of’ Mﬂ.ﬂﬂfnﬂ-ﬂfﬁaé’f)g} where é‘hﬂdﬂfe&ﬁe 'S

cgﬂl;?ﬁed' 2o new context?s or cultura/ Sites. THS beilds Upon a
Zradition of qpplied f’&ﬁhﬂwlnﬁ f.r"&w"m}ﬁ éy d’arﬁ} ewhere feﬁrm'nﬁ

OC LIS Z‘/‘;rc:-aﬂ.f? the transfer of Wr&/fﬁ&ﬁfe émmf&d'ﬂe £ront

one 5&1‘1’:}:5 o another. More cffrecff’y 2AS IS conceived as cgﬁfﬁfj/azﬁ
f‘nﬂm:’ed‘ﬁe, erther ﬁgﬁ‘,ﬁrqﬁnﬁfefy Zo a ﬂmﬂiﬂkf} o=l dfedﬂfe.”y Vid
Zranster, Synthesis or recombination in new contexts.



The Zone of Proximal Devel opment: Che JouUrney into the wunfarnliar
needs o extend frorsr a zone of ixte/ ﬂ:as'é:'/ ity and safety.

&ﬁeﬁe@‘fg '4/'? % %5,
CJ‘ﬂﬁf:'Fefy

qp,pm,pn‘ciez’y

Conceptualising N Analysing

:‘facmm‘:h‘g Zo W@éy (925 p.29) the zone of proximal developmernt is "the
distance betioeen the actual devel opmental level! as deterrnned .:%/ 1 hdependent
_ph::u:f:fem S c:fw'zg and the level! of potential developmert as deterrnned Z‘z‘?rc::ﬂﬁﬁ
pr::-éfem S c::fw'zﬁ ender adetl? 34{:'-::!’:2;1-‘_‘.:2 or in collabordtion with seore capable peers”.

W, L. 'fl-?'.i-’ﬁ}. Tateractian Letisenn ie.:‘-t.-'*—n-"rﬁ ﬁﬂﬂ'.z}erefq,ﬂwenf, i Mindd in Sc:-r:—'ef}.-’., -:'::L-?fﬁf-r'cfje, :-%".::t.-'fﬂr-::" i.’e"r.r:':'f"ehﬁ-'fy Fress
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Crosswalf #2
7 Ae Kimm/eafge Processes Kolb's Learm'lg Cycle
&ﬁerfencfig

the known -~ .- vConcrete Experience
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Crosswal/k #3
The Knotoledge Processes - The s€s Instructiona/ Mode/
Experiencing

Zhe Knoen
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Crosswalk #4
7 /e m/eafﬂe Processes Our school's Framecoork
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7 he ﬁﬁ:'f aiﬂ,ﬁ/?er f_ad"u_k:g Mtffﬂend Lern
}}::9/?;" :Wc‘:‘ ZAe 1mportance of .53."::3 able 2o name
2hat which ewe work eith, via TAS Sisule
aboit an artisan and A's assistat.

Suppose that the tools (the artisan)
HSes 1n -:5.:'.{:'}".::!'.-';5 bear cerdan marks.

When (the artisan) sShows Ais assistatt
such a mark, he éfirg& Che Yool thad has
that Mﬂh‘? on 1T.

IZ is »n tAs and rore or less Ssisular
ways thad a name means and is 3"1#&;:- o a
z‘ﬁ:}ﬁ.

I will often prove wsete! in p};:'fmjc:‘p/n/
‘o 5@’ Yo owrselves: ﬂﬁ#‘?ﬂlg Sﬂﬂﬁf}?ﬁ}y 1S

like at't cf&'.’lﬁuﬁ a label 2o a Z‘ﬁ:}ﬁ.
ﬁt-:':'ffﬂe#.ﬁfm}: 1943 p.Fe

The terms wused in Learning by Design are
therefore not just names bud ways of making
#?eﬂm'z:ﬁ of Aoew Peachers tveach and HAoew
lecarners learn. The focus of Z.eﬁrn'lg Afy :-De\is:gn
15 pedagoqy - Che Aoew and ewhy af”z‘eﬂc:ﬁfz:ﬁ -
Che Cerms represent Key ideas in a professiona/
fwﬁaﬁgﬁe = Ceachung and feﬂrn'zg.

This [/ angetage Zafes Time To learn as we
discovered via owur researcA.



7 e iearm)ﬁ éy .}965{311 /.Dea’cgc:ﬁﬂw’ framecoork cwas ad
the heart of two Australian Government—~funded
research projects (2005-200%).

The research involved ﬂﬁ_‘y teac hers from a dozen
schools in foer different Jan"ﬁaﬂ'cz‘;m Spﬂnn';g inrelr
ity fﬁrﬂﬁfgﬁ 2o resicte rerdl locadions in HAustralia.

The rarge of Cortexts revealed different school!
cultures and practices and served Yo road-test the
effectiveness of the .f.eﬂﬁm'/ﬁ 5}/ 23&:5{3;1 P&J@Gﬁ;ﬂ@f
Framecwork as well as :'ffaﬂr:'nﬂ‘afflfg and w:}lﬁfnﬂ oLr
reseqrch ﬂna’:'rgs i

7 e ﬁf@/ Zeac frers were enlisted as co—researcters
ratAer than research participasits. ’?7}%/ plased an active
role fﬁrﬂﬂg/?c:ﬁz‘ the Cwo pr%;'edfj cgﬂfﬂh}g and
:i::}'rfedfflﬁ data, as well as ﬁﬂ@"ry&'ﬂﬁj r%ﬂrejezf:'@ and
CormUma. fﬂﬂ zheir £1 zx:’:}-:ﬂj Zo peers and other
scholars. T/'?ey deve/cped research skills c:&r"::rg&‘:'d"e the
professiona/ Ceaching skills fostered via thelr wse of
the ieﬂ?‘ﬂfliﬁ‘ t{l/ .,:’94!5::337 ,ﬂedﬂyc:ﬂ!dﬁf ﬁ-wmrf’ :

The teachers' development was sScalfolded 4/ Variows
PUrpOSe -a'es:'gned Support materials and via four
collaborative researcA-workshops each year.

The variows malerials deve/oped for ths online Masters
of Edetcation program are a direct product of the Cewo
researc A prcajecz‘s.




Discussing examples

51?&!‘51:5! ebrﬂn-gﬂf es of Student cwor £ ..?)ﬂ:j'{gm'rg & Sﬁﬂh'nﬁ
of Peac Aer cwork of designs

Dicf oqgute & discussion 5/‘?::2!'515 of” responses 7o
J'c:.«:frn&f 5 & reflective prompts

= fﬁ'? =] edrdf? —m::rr.é‘ﬁﬁc:}ﬂ.f
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Tedr:f;-'ard .f'd'&nf;f';ﬂ.lg - P&F&ﬁb”f}'ﬁ — d’ﬂﬂﬁfﬂf&ﬁft!g - r&ﬁ&ﬂfﬁ}ﬁ on - J:'SMSS;ISI aned J&S!ﬂﬂlﬁ - feﬂf‘m}'ﬁ






There are things that you do Damien that I havent given names Zo!

Sarnarit ha fry.-'rg o e:f’pf" arn Aoe her z‘eﬁ:}}:}g Partner cworks in the
classroom - Bellevite Park Primary School, Queensiand, Australia.



I seems 2o me 2hat a’.'.eaf'n éy .Z?eci:
enables you Zo ﬂrﬁmﬁ the g?ﬁeﬂ:m ﬂ)f?ﬁ’f -*5
feﬁrmzﬁ;’ We can say/ "Zhis is f’#ﬁﬂ"ﬂﬂﬂ that's
f"e:c:zrﬂvﬁ becartse we have The fwﬁﬂ@e

Woew do pecple who don ¢ have thad, anseoer
ewhen They e asked ' What is z’.g.::zm;zﬁ?‘

You ve got Lo have a /an 1gecage, surely as
ﬁrﬂfe.ﬁ.ﬁsc:ww’.ﬁ .. we re in charge c:#“'/ﬂed' oqy, £
amybody in the world is... w we jﬁm;’d able
to Lalf aboud it — it should be a reguiremenrt
of Ceac Aers comnng o of Ceacher 5 ::af’x’eﬂe.

Learning by Design provides ws with a language
Zo ﬂﬂ@""yje and discwuss what we do and Acew
we do it..and we haren really had that
before..

Chris = Teacher at Bellevite Park Primary
School &/d



e had a vague Sense tAat smmz‘ﬁ:}g LoaGS
#5"?1.55:'!5 beet woe didn ? have a name for 17 hs
NS 5;1:5 Z‘/‘?-"rg...

7 hen ieﬂr*m'nﬂ 4/ E)ej.-:gn aame ci‘.r”ﬂﬂﬂ and e
Suddenly rea/ised thal This was whda was
PUSSINgG. We coeuld name i, we could Zalf
aboid 17, we coetld do Somet/ung to £ill 2he
3@9 and 17 was e_:-rr'_'fz‘fl:g !

Chris = Teacher at Bellevete Park Primary
School! &ld




T st/ have more to learn abocd the fo:mfe.:fﬂe
Processes. Fasﬁa}g yoursel/f to understand
more and more. The results you see in the
classroont makes 17 wordhewhile. 1’_-4:%/-12) IS
very satistying. Changes the way you
Construct activities and plan feﬂf"n'lﬁ . When
the lesson is er!ﬂ::gug Ffor student's ¢hen
behaviour problems are almost non-

exi/Stert.. Studert's become wused to dﬁw"fefﬁbﬂ
ideas and thIS becomes part of a normal
alassroont r 1 he .

When in a leadership position this ' template’
gves you a ."’W@e Zo discuss with ot her
teacAers classroorm managemert, curriciden
and pf’m}g. IZ provides ws with tools and
lanquage and a lens with which Lo analyse
Z'ear.':ﬁer ﬁrﬁ:f e,

Ean@W%ﬁﬁWﬁC?ﬂ



Asked to reflect on her experiences of applying the
Knc}mfen’ﬁe Processes in Aer ﬁrﬁﬁﬂz‘fcﬂ Mﬂf’ﬂiﬁ'ﬂ.&} £l
-E&rfy-r_',ﬂr&er Em&ﬂfﬂry Schoo! f&ﬂﬂﬁ&r} r&jﬁﬂrﬂed'-'

"I ask more of rnyself’ as a leader, learner and teac her.
T seck more from Py Stedents as lecrners and leaders.

7 e Mﬁ/ﬁe For e (and Y students) is like 3.::-:;13 Fror
eaf;'nﬂ a frozen mea/ o a 5¢¢{rm¢f feast.

> ErA S | |
then I say t/ns I am Peﬂ!rh'nﬁ to the fact thad ewhen
I plan H«.ﬁ;lg Che Framecoork and plan For the four
g?ﬁﬂd'rﬂﬂz‘s L #find that ry lessons become more Credlive
and Mﬂﬁ@ﬁarg as I Zake the time o choose processes
tAat eoill maxinnse Zhe opportunty for stwdert feﬂrm'rﬂ
and citilise the skills they have.

7 he f’df:gﬂﬁﬁe- IS one of the ools tAd rake Che SAFT
o TANS mode of _ﬂf’ﬂnn'rg difficult, and yet it is 2he
fal::f}éfﬁﬂe 2hat enables ws to make the rost Saﬁn:'ﬂdﬂrf
differences with oitr Z‘eadﬁ:'rﬁ. F._ﬂdﬂ..ﬁfl:s us clearly on
Zhe “rea/” tasks at hand.

Lwith a £ rﬁﬂmm-::rf’ ewnceh 1s 2hns fﬁﬂfﬂdﬁ&ﬁ Z e rmﬁﬂﬂf
o P&ﬂ’ﬁgﬁ%ﬁfﬂﬂf’ /ﬂfﬁ'-ﬁﬂf:.r‘_'ﬂ IS Jﬂs&ﬁfﬂdéf},f ‘,P.::JS:'Z‘:'FE. "






The research-workshops were collabordative, participative and reflective Spaces in which
Ceac Aers discuussed 2Aeir a’e&:ﬂﬂf and Cherr practices - Sﬁﬁrr'rg Stories and evidence of
ZA e :'mpﬂafj of ::{5;15 ? e f.earnrﬁ z{y _23.25::3;1 ﬁ-ﬂnfeauf::h{‘ Ffor thAemselves and lecrners.



™ KR Y = [ T R R, 'S P o

W o B L _. cathadr 6 Mibqw My T LED heuristc seafioid | L .' ---‘— T e
= e L GRELSR S U I o2 ey My @

The research-workshops were collabordative, participative arnd reflective Spaces.



Z.earﬂ'tﬁ .«_‘%/ De&{gn as
a scaffold for leac/ung
and /Eﬂ!‘ﬂ.lg-.-

7he pedagogica/ Framecork,
O NAA :'rﬂ,c:r‘parmfec? and 15
Strectered arowund ¢he e:'ﬂ}zf
wedge Processes, Serves
as a scatffold to Support
Ceachers as they design.

The framecork, particed. arly in
the ' Placemad Form, seres
as a space within which to
learn, discuss and wse the
professiond/ langetage.

The L&D Placemal offers an
environment in which i is
possible - a.:c:h(‘mﬂ alone, or in
groups with poSt—it-notes -
Zo ds&{gﬂ Un'ts of work
which address the diverse
reeds of learners ewhile
employing a range of
ﬁetfcﬁcﬂfﬁ and moda/ities.




T Ae Z.eﬂv'm'nﬁ zfy 2)-25{5” Placemal can be wused
- to stimulade thinking and reflecting and For
' & Cﬁ?‘p ol d;rﬁ and ﬂ'}'ﬁ?ﬁﬁ:fﬁ ol :'ﬂ"l‘;ﬂ/ des :5!?5 ;
< >, S




. 4/5:'15 Zhe Klnom/ed’ﬂe
wWith Z-er:arﬂ'tg zfy Ee::’:"gn v Processes we /?c:?/e Zo éeeﬁ
Zhere s a reccgm'z‘;m = as. 1{’:}5 ourseles Yo does
that learning isnt just a that actividy contribude to

Series of tasks! " Zhe learning and to whdad we
wart our kids to achieve?

«

0 w PY\




Learn Desi

'S ﬂéc:gf i/}‘ﬂu‘;:’
capturing or collecting
artefacts for reflection,
analysis ard sharing...

' An artefact is thad ehich 15
" Jef? bebind as a trace or
conseguence, product or
evidence of an activity.

In the context of .‘.’.eﬂf'n'/ﬁ éy

Design Lhese artefacts could

incletde your J&S{gﬁ-j -

Placemat's and .rf.eﬂrn'lﬁ

Element's ; the Conseguences

of your Ceaching; Samples of

Stedert work cohich Yo Ace
analyysed and annotated ;

/ photographs, films or audio k

i J‘Etf!ﬂrcﬁlﬁuﬁ of VoLl Z‘aﬁiﬁwg

practice; feedback Fror

Stutderts on Cheir learning; A

asSeSsrent or SyYysten

records; or amny otAer evidence

which illurunades your

practice.







Some teachers Aave éeﬂz:fn o explicitly teach Cheir
student's the mefﬂ-/arﬁac@e of” Learn')g tfy Des {3# )
reflected here in these arlefucts captured by the teacher.




This image, caplured by one teacher for ancther, represents ~ something important to me about ry
classroom and the Kind of feﬂr‘n}ﬁ which takes ,ﬂfﬁﬂe here . What do you See? Yo M{g/rt 7 feel Yo fe a
lecrrner here? Yoew do learners learn arocnd here?




== Zhe iearm'nﬂ z:%/ Des r:_qn
‘pea’@c:ﬂraﬂv’ Framecork which
/ives inside a tord docetrient.

TEACHER RESOURCE

LEARNER RESOURCE

Va
N

Reality TV
Morality and Ethics of Popular Television

Reality TV

Popcom for the Hungry
|II'
E
¥
ey :
1 e .’_..-"
wiznals da¥ - d
Angnaly Humuams ) ,,."' .
1'___1':'&14 = e
|z mght sides
Pape sl
|
=
WlTect s’
Ed Cuthbertson and Rebecea Cusick Ed Cuthberrson and Rebecca Cusick

nk xboat the hurmams m Foat?

ik abous he anumals m Lo’
L:l ad * Why'? Why not?

= i e (Sede chosted b0 porkeed Bie people sid sunali
based on the informaton presented m foo

in this way™ Record all the poubve and megative messapessdeas aboui

"_1_-|.I.h.l_h.|—t;'.r.]_]_

s F sl

.




=> 2he Learning by Design
pedagogical framecoork.

TEACHER RESO

Morality

teacher resource

Analysing the visuals

Add two more columns to the retneval chart. Students record the effects
of the use of colour, framung, demands and offers, and line. For example
in the table students might record that the sombyge colours make the
apimals seem sad The bright clashimg colours sugpest the humans are
clashing with nature and evioke a cool response from the readesr. The
franung sugpests cagng while the lack of framung sugpests freedom. The
franung also identifies groups and group identsty — smans and anamals
When the humans become more amimal bke, they (oo are framed as a2
proup. The demands make you look at the eves fust when vou look at the
mmage. They gonlla image demands empathy. The humans are on the left
hand sade {piven) and the ammals are on the right hand sde (oew). The
information we know (given) is that 2oos are for people, The new

information is that zoos are pot for animals
Texi User

%:‘r“*
Positioning the aundience
Through an individual written reflection students respond o questons
about the effects of the visuals on the reader

Students use a T Chant to analyse the poatives and negatives of 2003
based on the information presented in Zoo.

Mﬂm__ﬁ?l'f.f

student resource

What do the visuals do?

Avsurmals Huisauasis

TEIEH.I.I’

| Framumg

| Demands and Offers

| Lne

Focus on left and nght sades
| of each double page spread 7

-
-
-
e

How does it affect us?

What do vou think about the animals in Loa?

What do vou think about the humans in Log?

Are they happy or sad? Why? Why not?

Why has the awthsor made these choices to present the people and anemals
in this wav? Record all the positive and pegative messagesiideas about

ma.uL_d?'”

13 15 AMoew T P Ave cne ﬂ:‘“bfaﬂr d’e.ﬁﬁw{f‘ﬁ.ﬁﬁjﬁe&f

This is the formalis r'rg ard Pﬂéﬁ&/ﬁ/ﬁ phase of the Leﬁrm')g t%/ Des {3)1 pProcess.
More on /s /dder...



Oetr observations of teachers who engage ewnth f.eﬂf"m .fgy 3&515” in an open-runded and
Particupalive way as teacHer-reSearchers — where z‘/?e:r teacH 7 —practice becomes the
field of research - embark on a journey of professiondal discovery and develcpment.

e hae obsServed teacFrers devel. op o ?he ‘;?c:unf ewhere fﬁey céegn c;ﬂ,ﬂfys Zhe ,ﬂedcycﬁ:s&
- Zhe Knc::mf’e:l’ﬂe Proresses —

M:Fefy i £ .‘*‘-E 1

The {‘m 4/:@17':5

e.h;ﬁerrerﬂrg cgnc%ﬂz‘ﬂaﬁ 5:’5 a;w y mﬂ#y %ﬂg?;;; Z"ﬂ

Phe neis enth theory oy r:ﬂ.-’r"y S realive



AZ 2he romrert f/}aﬁﬂ/y, you are more ﬁ'&"efy Zo e feef’:}tg like 2His...

But that's ok because that s how most teachers feel a the c{eﬂ:mrﬁ

Stick ewnth it - owr experience, exth the many teachers who Aave
coorked ceith .n:"_ew-m'/ﬁ /f:y Eeﬁ'{gn y, 15 tha it 's worth the effort.

Mary, Bill,
Peter & les

The i'.-ﬂ-‘.l'.r:ﬁ.-_’j sSed in TRS woork are Adget alions o il straticons .52/ Michdle Leoariaps: {I-?-??j Sfﬂ.?“ﬁ'ﬁfﬂ' ;,r‘,'j.,.’-l,.fl Sidverdish Fﬂﬁﬂ'ﬁﬁfﬁ, Far'ts Povat.



